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Passion reflects the thrill, as well as the frustrations, of 

learning; it can be infectious, it can be taught, it can be 

modeled, and it can be learnt.  It requires more than content 

knowledge, acts of skilled teaching, or engaged students to 

make the difference (although these help).  It requires a love 

of the content, an ethical caring stance deriving from the 

desire to instill in others a liking, or even love, of the 

discipline being taught, and a demonstration that the 

teacher is not only teaching, but also learning (typically 

about the students’ processes and outcomes of learning). 

John Hattie (2012), Visible Learning for Teachers 
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Deliberate Practice Julie Richardson

Deliberate Practice is any highly structured 

activity engaged in with the specific goal of 

improving performance.  In essence, to learn a 

new skill you need to practise – however, the 

quality of practice is just as important as 

quantity.  An expert level performance is the 

result of expert-level practice NOT innate talent. 

Most people believe that expert performance is 

qualitatively different from normal performance; 

meaning that expert level performance is the 

result of talent and/or natural abilities.  But 

research by psychologist Anders Ericsson shows 

that whilst there is a difference it is not due to 

any ―innate talent‖: the difference is to do with a 

―deliberate effort to improve performance‖ – in 

other words, how consistently and deliberately 

you can work to improve your performance.  If 

you incorporate it into your daily life and are 

motivated enough, then the theory goes that 

differences in cognitive abilities can be 

overcome, at least to a significant extent. 

There are four essential aspects to deliberate 

practice:  

1. You must be motivated and exert effort to 

improve your performance 

2. Task should take into account your pre-

existing knowledge so that the task can be 

correctly understood after a brief period of 

instruction 

3. You should receive immediate informative 

feedback and knowledge or results of 

performance 

4. Need to repeatedly perform same or similar 

tasks 

This begs the question of how we, as teachers, 

encourage deliberate practice and the role we 

play when giving feedback. 

 

 

Beckham famously renounced having a social life in order to 

practise his football skills as a teenager

http://www.albynschool.co.uk/


Collaborative/Cooperative Learning Patricia Findlay 

As an ancient teacher interested in active 

learning and different ways of teaching, I heard 

about Cooperative Learning from a colleague 

recently.  Then I came across one of the pocket 

books in the staffroom about Collaborative 

Learning.  Group work is used in my classroom 

or sometimes in the library.  However, as we all 

have probably experienced, often there are 

pupils who do not take such an active part and 

other members who become the natural leaders.  

If the task is the making of a poster, the rest of 

the class do not learn about or from the others.  

So I decided to take a closer look at what 

cooperative and collaborative group work could 

add to my teaching and the pupils‘ learning. 

What is the difference and how are they similar? 

According to the educationalist John Myers 

(Cooperative Learning, 1991) collaboration 

focuses on the process, whereas cooperation 

focuses more on the product.  Both of them 

―favour active student participation over passive 

lecture-based teaching and also require a 

specific task to be completed.‖ (Gael Luzet, 

Collaborative Learning Pocketbook).  They are 

both set in contrast with individualised and 

competitive learning. 

Dr Spencer Kagan states: ―Over 500 research 

studies back the conclusion that cooperative 

learning produces gains across all content areas, 

all grade levels, and among all types of students 

… In terms of consistency of positive outcomes 

cooperative learning remains the strongest 

researched educational innovation ever with 

regard to producing achievement gains.‖  

My attempts 

In a unit involving group poster work with Upper 

2, I tried out two methods mentioned in the 

Collaborative Learning pocketbook. The first one 

is called think-pair-share.  I explained to them 

that they would be working in groups with 

people they had not worked with before.  Each 

of them made a list individually of what makes a 

good group poster.  Then they shared this with 

their group and then we made a whole class 

collated list – in two sections – about the process 

and the end product. This list will become what 

we will judge the posters on at the end. The 

pupils were buzzing at all of this. 

The second class had already completed their 

posters.  So they were asked to sit in different 

groups, with no one from their original group, 

when they came into the class the next time.  I 

had made a quiz of 20 clues which the groups 

had to guess the words to match.  First of all 

they only had the group, each of which had 

made a poster on a different Christian 

denomination.  Then we passed the completed 

posters around one at a time to each group.  I 

gave some clues to groups who were stuck with 

any particular one.  Pupils who would never 

usually take part in whole class question and 

answer sessions were very switched on in this 

situation.  

Cooperative Learning involves 5 key elements 

These are fleshed out in a report done by 

University of Strathclyde on the North 

Lanarkshire Council use of the method: 

1. Positive interdependence – including shared 

goal, complementary roles, 

2. Promotive interaction (face-to-face) – 

dialogue, questioning, teach each other 

3. Individual and group accountability – ―no 

free rides!‖ 

4. Interpersonal and small group skills – social 

skills objectives and success criteria  

5. Group processing – evaluating and reflecting 

on how well they work as a group 

 



Growth Mindsets David Starbuck 

 

 

 

 

When Alison Peacock went about transforming 

Wroxham School from being grossly 

underperforming to being one of the top state 

schools in the area, she did so with three beliefs 

that she felt were unshakable:  

1. that people‘s potential is not predictable,  

2. that‘s children‘s futures are unknowable,  

3. that education has the power to enhance the 

lives of all. 

Sounds great doesn‘t it?  And it sounds like 

something that surely everyone would agree 

with.  We don‘t know the future, and we do know 

that schools can open doors you didn‘t even know 

were there.  But something might be niggling at 

you here because it also seems that we can predict 

a pupil‘s future: we often set pupils by ability for 

teaching, and we predict their grades for a start. 

And the problem here has a rather devastating 

knock-on effect: a pupil will find it easy to label 

themselves a failure if they find themselves getting 

low marks all too often.  And so starts the 

predictable descent into academic ostracisation: 

the child who will never do well is created through 

a mix of his or her own misfortune and a worldwide 

academic system that writes them off despite the 

best of our intentions as teachers. 

Even right to the top levels of government, we see 

a more fixed way of thinking about ability and 

potential.  Michael Gove said this about a report 

about inequalities in education: “In effect, rich thick 

kids do better at school than poor clever children, 

and … the situation as they go through gets worse.” 

Although his intention seems to be to tackle 

inequalities, his assumption is that you can say that 

there are ‗clever‘ children and that there are ‗thick‘ 

children.  And that we can work that out from quite 

an early age.  These assumptions will make 

teachers, parents and pupils alike think that ability 

and potential are predictable and set in stone. 

But the last 100 years of research into education 

demonstrates time and time again that this simply 

isn‘t true.  Yes, there are factors in life that make it 

harder for you to learn well, from personal 

problems through to mental disabilities, but the 

average person is not limited by the actual power 

of their brains. 

We all have the capacity to grow our ability and 

potential.  In a growth mindset, people believe that 

their most basic abilities can be developed through 

dedication and hard work—brains and talent are 

just the starting point.  Don‘t fall into the trap of 

having a fixed mindset in which people believe 

intelligence or talent is set: the ―you‘ve either got it 

or you haven‘t‖ approach.  A colleague recently 

said to me they don‘t like the word ―fail‖, especially 

the term ―#fail‖ that pupils love, because it 

promotes a fixed mindset.  You only fail if you 

don‘t learn from the mistake you make.   

The point of setting, for example, is to pitch the 

learning at the right level in order to promote 

greater levels of development and growth, not just 

to process pupils through at that level.  But if we 

believe that isn‘t possible, despite all the evidence 

that‘s out there from the likes of Wiliam, Dweck 

and Hattie to name a few, then that growth simply 

can‘t take place.   

Follow-up info: 

 The Feedback for Learning Framework that I 

introduced in December has some pointers you 

might find helpful. 

 This 2 minute video on neuroplasticity: 
https://www.youtube.com/watch?v=ELpfYCZa87g  

 This video of Carol Dweck explaining Mindsets: 

https://www.youtube.com/watch?v=kXhbtCcmsyQ 

(23 mins, not 43 mins as YouTube states) 

 This 3 minute video on the effect of praise on 

mindset (shown in CPD):  

https://www.youtube.com/watch?v=TTXrV0_3UjY 

https://www.youtube.com/watch?v=ELpfYCZa87g
https://www.youtube.com/watch?v=kXhbtCcmsyQ
https://www.youtube.com/watch?v=TTXrV0_3UjY


The Benefits of Group Discussion and the Benefits of Quiet Scott Howden 

Research was undertaken at the College 

Preparatory School in Oakland, California, that 

looked at the role of collaborative learning in 

Maths and English.  Detailed accounts can be 

accessed at http://www.edutopia.org/stw-

collaborative-learning.  Teachers of both Maths 

and English at this school extol the virtues of a 

collaborative approach, for example: 

For math teacher Betsy Thomas, who was strictly a 

lecture-style teacher before coming to College Prep, 

ceding the floor to her students was at first 

"unsettling." But now it's clear to her why allowing 

her students to learn in this way is so powerful. 

"They're learning more than just math," she says. 

"They're learning to be more proactive; they're 

learning how to depend on their peers. When they 

go off to college, they already know how to work 

with people and draw out their strengths. 

In order to make the most of group discussion, 

teachers should bear in the mind these five key 

principles, which echo the elements as discussed 

in Patricia‘s article on Collaborative/Cooperative 

Learning: 

 Consider Classroom Geography  

 Focus on Process, Not Right Answers 

 Build In Accountability to Each Other  

 Let Students Teach Each Other  

 Encourage Students to Be In Tune with 

Each Other 

There are more details and resources on the 

Edutopia website.  However, with the evidence 

for the benefits of group discussion, there needs 

to be a warning: teachers should bear in mind 

studies discussed by Susan Cain in “Quiet: The 

Power of Introverts in a World That Can’t Stop 

Talking”: 

Research strongly suggests that people are more 

creative when they enjoy privacy and freedom from 

interruption. And the most spectacularly creative 

people in many fields are often introverted, 

according to studies by the psychologists Mihaly 

Csikszentmihalyi and Gregory Feist. They’re 

extroverted enough to exchange and advance ideas, 

but see themselves as independent and 

individualistic. 

According to research on expert performance by the 

psychologist Anders Ericsson, the best way to master 

a field is to work on the task that’s most demanding 

for you personally. And often the best way to do this 

is alone. Only then, Mr Ericsson told me, can you “go 

directly to the part that’s challenging to you. If you 

want to improve, you have to be the one who 

generates the move. Imagine a group class — you’re 

the one generating the move only a small 

percentage of the time.” 

An interesting overview of Susan Cain‘s ideas on 

the topic can be found at 
www.ted.com/talks/susan_cain_the_power_of_introverts  

With group discussion, a balance needs to be 

sought.  Studies would suggest that much can 

be gained from a collaborative approach if done 

in a structured and effective way as exemplified 

by the College Preparatory School.  But we must 

remember that for many pupils a more 

independent approach is required at times for 

deeper thought and reflection.  The power to 

learn and think independently is just as valuable 

to introverts and extroverts alike, as is the power 

of learning collaboratively. 

 

 

http://www.edutopia.org/stw-collaborative-learning
http://www.edutopia.org/stw-collaborative-learning
http://www.ted.com/talks/susan_cain_the_power_of_introverts
http://www.ted.com/talks/susan_cain_the_power_of_introverts

