
 Albyn Feedback for Learning Framework 

 

Assessment should advance learning as well as determine that it has 

taken place.  Feedback, here, refers to the process a teacher uses to 

establish what went well and what needs to improve in pupils’ 

written work and exam-related performance.  This process can take 

a number of forms, such as: 

 Verbal one-to-one discussion  

 Assessing against external criteria 

 Assessing against internal criteria 

 Detailed written marking 

 Comments on draft work 

 Simple marking  / quick tests 

 Targeted marking 

 

 
Feedback seeks to move learning forward by diagnosing what went 
well, what went wrong and what steps pupils need to take next.  
There should be a common structure for teachers, pupils and 
parents to refer to throughout this process.  Ideally this is a levelled 
set of criteria.  The criteria must be shared with, and understood by, 
pupils before the task was undertaken in order for feedback to be 
meaningful and effective. 

High quality feedback should: 

 Celebrate good work and praise the pupil’s efforts and process 

 Correct and challenge mistakes  

 Focus on skill and knowledge 

 Identify next steps for improvement and progress 

 Lead to measurable action from the pupil 

o this involves self-evaluation and encouraging pupil responsibility and ownership over their learning 

 Provides information for the school, pupils and parents 

 Promote a desire to learn and progress, i.e. to demonstrate a growth mindset 

 

 
A recommended format is from John Hattie: feedback should comment on the task, process, and encourage 

self-regulation.  In keeping with Hattie’s findings, effective feedback methodology should: 

1. Have explicit success criteria, provided prior to the assessment in pupil language.  This is crucial for 

meaningful teacher marking, peer marking and self-marking.  

2. There should be a regular dialogue (both informal and formal) between the teacher and the pupil about 

their progress – any conversation can be a learning conversation. 

3. Next steps must be specific, appropriate and challenging. The student must understand how to achieve 

the target. 

 

“When teachers and students adopt a 

growth mindset, they change from a 

judge-and-by-judged framework to a 

learn-and-help-learn framework.  Their 

commitment is to growth, and growth 

takes plenty of time, effort and mutual 

support.”  Carol Dweck 

When setting a piece of work the 

following process is advised so to enable 

the possibility of meaningful feedback: 

 Identify the standard you wish pupils 
to reach 

 Deconstruct it to enable clear targets 
to be shared 

 Transform them into a pupil-friendly 
version 

 Let the class know what the outcome 
will look like 

 Both you and the pupils track the 
learning as it happens 

 Want the response from your pupils 
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Guidelines for giving praise-orientated feedback: 

 Be specific and constructive 

 Be sincere  

 Don’t praise undeserved success 

 Praise the process not the person 

o Strategies used, decisions made 

 

Guidelines for giving challenge-orientated feedback: 

 Reward effort, not perfection 

 Reward risk and progress 

 Applaud persistence 

 Break tasks down into small steps 

 Acknowledge ‘learning’ not ‘work’ 

 Acknowledge the time invested 

 

Exemplar phrases that cultivate and support a growth mindset: 

 “I like the way you used different sources to establish key points” 

 “A lot of thought and effort has gone into this assignment and this is highlighted by the information you have 

gathered and the way you presented your work.” 

 “I know some of this assessment was difficult, by persevering at it and following instructions you performed well.” 

 “You have put a lot of effort into your explanation, now it needs details about places and good examples.” 

 “I know you found it difficult to answer this question, but you managed to make reference to a number of case 

studies.  Next time aim for more detailed facts for each example.” 

 “I like the effort you put in.  Let’s work together to find out what you don’t understand.” 

 “All right, that was too easy for you.  Let’s do something more challenging that you can actually learn from.” 

 “Last week you couldn’t do this but look at how well you have done today.” 

 “You’ve worked really well.  It was good to see you making a solid effort and being keen to learn something new.” 

 “By selecting information carefully and weighing up the arguments you have enhanced the quality of your 

evaluation skills.” 

 “I’m impressed with the way you are prepared to explore ideas and develop your own response.” 

 “A person who never made a mistake, never tried anything new.” 

 “The harder you work, the luckier you get.” 

 “I like the way you tried lots of strategies on that problem until you final got it.” 

 “That experiment kept going wrong, but you sought help and persisted with it until you got the results.  Well done.” 

 “Learning a new language can be hard but you have the persistence to learn the ‘rules’ and the vocabulary.”  

 “You are speaking those French sentences so well, I can see that you have been practicing.” 

 

Possible action strategies for pupils include: 

 Feedforward: the pupil writes their past target at the top of their next piece of work, or onto a target 

sheet. If the work achieves it they get praise/sticker/stamp etc.  Feedback sheets stuck into books or 

attached to work and corrections gain stamp next to target when achieved. 

 Read time during the lesson to look at comments/targets  

 Time in class or homework to correct, answer further questions posed by the feedback, or re-draft 

 Pairs given time to look at each other’s work and discuss improvements to be acted upon 

 Encourage pupils to space out their written work so that they can add corrections/improvements 

 Practical lessons might use a personal log where target begins each next lesson  

 10% time – roughly 10% of your teaching time in a fortnight is spent working one-to-one on pupils’ 

targets 

 For sub-standard work (e.g. below a C) don’t give a grade – perhaps write “not yet” instead.  Only grade 

the work once feedback has been actioned upon. 

 

Much of the guidance in this document also applies to the process of assessing learning in the classroom; teachers must 

check pupils’ understanding throughout lessons anticipating where they may need to intervene, and then do so. 


